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Very young children have already been ex-

posed to and have formed biased opinions 

about others due to differences in ability, skin 

color, family composition, socioeconomic 

background, language, and gender.  I am mak-

ing a conscious effort to teach an anti-bias 

curriculum  in a manner that will foster the 

development of respect and understanding 

of diversity in my students. I am using chil-

drenôs literature as a vehicle for dialogue 

and reflection.  The opportunity to include an 

intern in this project has enhanced my goal 

and invited another voice into the conversa-

tion.  

Research Problem 
 

This project asks the question: Can kinder-

garten children think critically about social 

justice, participate in reflective dialogue, 

and be called to action when these topics 

are presented through childrenôs literature?  

I hope children connect the worlds they are in-

troduced to through literature to their own 

lives by asking questions and participating in 

dialogue. My goals for the students and my-

self are, to enhance self-worth and under-

standing of diversity, and to cultivate empa-

thy (Paley, 2007).  I also hope that my stu-

dents will start to recognize injustice, and in 

some way be moved to act upon it (Corson, 

2000), if not in kindergarten, then perhaps in 

their future.   

Method 

I chose to use dialogue as an instructional method; this dialogue is introduced through topics taken 

from childrenôs literature.  I selected and catalogued over 162 book titles that portray familes who are 

diverse by way of ability, culture/heritage, family composition, First Nations Metis Inuit heritage, self

-concept, friendship, bullying, gender, and socioeconomic status.  Many lessons incorporate a com-

parison between two stories or characters to help students make connections and recognize similari-

ties and differences.   

Results 
 

Ċ Those Shoes (Boelts, 2007), is a story about Jeremy, who can`t afford new shoes.  As a contrast to this 

story, we read Fancy Nancy  (O'Connor, 2006), about a girl who loves everything fancy. We compared 

the charactersô family composition, personalities, bedrooms, and ówants and needsô.  When talking about 

Nancy, they spoke more about her material possessions than to her personality or to the plot of the story.  

One student referred to Nancyôs family as a ówholeô family when compared to Jeremyôs family, which 

consisted of himself and his grandmother.   

Ċ Fly Away Home is a story about Andrew and his father, who live in an airport (Bunting, 1991).  This 

book introduced the students to the reality of homelessness.  They were intrigued by Andrewôs need to 

earn extra money to help buy food, which they connected to later while watching the Haitian dancers in-

terpret a story about a boy who needed to shine shoes to provide for himself. 

Ċ The Peace Book  (Parr, 2004) is about the many aspects of  peace.  We began with a discussion about 

what they thought ópeaceô meant as I documented their answers.  Many of the previous stories and char-

acters were brought up through our discussion of this book.  The drawings and dictations the students 

produced showed that they truly were making connections and had expanded their understanding of the 

world.  

Ċ Yoko (Wells, 1998) is a story about a girl (cat) who brings sushi to school for lunch.  This story prompted 

a sushi-making demonstration and tasting party.   

Ċ Soniõs Mended Wings (Eyvindson, 1999) was enriched by a visit from the Resurrection       

Dance Theatre  of Haiti.  They connected a trapped bird from Fly Away Home with Soni`s confine-

ment to a crib.   

Ċ My Painted House, my Friendly Chicken, and Me  (Angelou, 1994), this led us to try painting pic-

tures with feathers. Students found similarities and differences between themselves and Thandi, a South-

African girl. They were able to identify with Thandiôs description of her annoying younger brother, com-

pared their pets to Thandiôs pet chicken, and their houses to her multi-colored house. They remarked that 

they also go to school and enjoy playing with whistles and bicycles.  

Ċ The Drum Calls Softly  (Bouchard & Willier, 2008) was shared with the class by playing David Bou-

chardôs audio recording. The drum music in the background encouraged a deeper appreciation of the 

story and of First Nations music.  

Summary & Conclusions 
  

ĊTeachers must examine their own beliefs 

and assumptions while exploring social 

justice topics.  

ĊKindergarten children are capable of 

thinking critically about social justice, 

participating in reflective dialogue, and 

being called to action through childrenôs 

literature. 

ĊWe open our minds and hearts when we 

participate in dialogue and form connec-

tions with characters and storylines.   

ĊThis is the beginning of an ongoing jour-

ney, as young students have only begun 

their journey into formal educa-

tion. 
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ñWith raised consciousness and a determination 

to expose injustice, early childhood teachers can 

begin to create a more equitable society by teach-

ing its youngest members to be advocates for jus-

ticeò (Hyland, 2010, p. 87).   


